


Context of Prior 

Religious Education 
Students entering Parkside Community School in Year 7 will typically have experienced a Key Stage 2 
Religious Education curriculum that reflects the Derbyshire agreed syllabi and national expectations. 
Most pupils will have studied Christianity alongside a range of other principal religions, commonly 
including Islam, Judaism, Hinduism and Sikhism, as well as some reference to non-religious worldviews. 
Their learning is often organised around key questions, beliefs, practices, festivals and moral themes.

Pupils usually arrive with:

• Familiarity with core beliefs and practices of major religions

• An understanding that religion influences people’s lives, values and behaviour

• Experience of comparing religions at a descriptive level

• Some exposure to symbols, sacred texts, places of worship and religious celebrations

This provides a positive foundation for further study and helps pupils recognise PRS as a subject 
concerned with meaning, belief, values and lived experience.

However, as with other foundation subjects, there are common limitations and gaps in their knowledge 
and disciplinary understanding of religious education on entry to Year 7.

Identified Curriculum Gaps and Development Needs

Fragmented and Topic-Based Knowledge

Pupils’ knowledge of religions is often episodic, shaped by discrete topics or festivals rather than 
secure, coherent understanding of each religion as a whole. This can lead to confusion between beliefs 
and practices across religions, or superficial recall without deeper understanding.

Limited Conceptual Understanding

While pupils may recognise religious concepts such as belief, worship, morality or symbolism, 
understanding is often implicit rather than explicit. Pupils may struggle to explain why practices 
matter, how beliefs shape actions, or how abstract theological ideas underpin religious life.

Predominantly Descriptive Responses

Primary RE appropriately encourages engagement and reflection, but pupils often arrive at KS3 with 
responses that are descriptive or narrative, rather than analytical. They may describe what believers do, 
but struggle to explain significance, interpret meaning, or evaluate different viewpoints.



Limited Exposure to Lived and Diverse Worldviews

While pupils may have learned about religions, their understanding of diversity within religions, 
contrasting interpretations, and lived experience in modern Britain is often underdeveloped. Similarly, 
engagement with non-religious worldviews is often introductory.

Evaluation and Justification Skills

Opportunities to weigh up ideas, justify viewpoints, or engage with challenging philosophical or ethical 
questions are often limited at KS2. Pupils may be less confident expressing reasoned personal 
responses that are informed by religious and non-religious perspectives.

Implications for the KS3 Religious Education 

Learning Journey

The Key Stage 3 PRS curriculum is therefore designed to build deliberately on KS2 foundations while 
addressing these gaps by:

• Developing secure, coherent knowledge of religions and worldviews

• Making core concepts explicit and returning to them deliberately over time

• Moving from description to explanation, interpretation and evaluation

• Strengthening pupils’ religious literacy and use of precise terminology

• Exploring diversity, lived religion and non-religious worldviews in greater depth

• Supporting pupils to engage critically, respectfully and thoughtfully with complex questions 
about belief, meaning and ethics

This ensures that all pupils, regardless of variation in prior experience, are well prepared to develop as 
reflective, informed and articulate learners in Philosophy and Religious Studies  across Key Stage 3.

Underdeveloped Religious Literacy

Confidence in using subject-specific vocabulary precisely (such as incarnation, covenant, revelation, 
authority or nirvana) can vary widely. Pupils may use everyday language where more disciplined 
religious terminology is required.



The Parkside Philosophy and Religious Studies (PRS) Curriculum Learning Journey meets the statutory 
requirements for Religious Education and is taught in accordance with the Derbyshire Agreed Syllabus for 
Religious Education 2025–2030. As outlined within the agreed syllabus,

“Religious education contributes dynamically to children’s and young people’s education by provoking 
challenging questions about meaning and purpose in life, beliefs about God, ultimate reality, issues of 
right and wrong and what it means to be human.”

PRS is therefore designed to support pupils in learning both about and from religions and worldviews, 
enabling them to explore how beliefs and values shape lives and communities.

Curriculum Intent

In line with the principal aim of the Derbyshire syllabus, the PRS curriculum engages pupils in the 
systematic exploration of significant human questions, helping them to develop secure knowledge 
and understanding of a range of religions and non-religious worldviews. Pupils are supported to 
evaluate ideas from different sources of wisdom and authority, to express their own considered 
responses, and to agree or disagree respectfully. Through this, the curriculum supports the 
development of pupils’ ideas, values and identities, while fostering dialogue, curiosity and respect 
in a diverse society.

The curriculum intent is shaped explicitly by pupils’ prior experiences on entry to Key Stage 3. 
While many pupils arrive with some familiarity with religious beliefs, practices and festivals from 
Key Stage 2, this knowledge is often fragmented, predominantly descriptive and lacking in explicit 
conceptual understanding. The PRS curriculum is therefore designed as a coherent and cumulative 
learning journey that builds secure, connected knowledge over time, makes core concepts explicit, 
and supports pupils in progressing from description to explanation, interpretation and evaluation.

A key aim of the curriculum is to develop pupils’ religious literacy, including confident and accurate use 
of subject-specific vocabulary. Pupils are taught to interpret texts, symbols, practices and beliefs with 
increasing sophistication, enabling them to understand religions and worldviews as complex, evolving 
and lived traditions rather than isolated topics. Analytical and evaluative skills are embedded 
throughout, supporting pupils to justify viewpoints, consider multiple perspectives and engage 
thoughtfully with philosophical and ethical questions.

Parkside Community School serves an area with relatively limited religious and cultural diversity. As a 
result, PRS plays a vital role in broadening pupils’ horizons and supporting respectful engagement with 
difference. The curriculum ensures balanced and inclusive coverage of Christianity and Islam alongside 
other principal religions and a range of non-religious worldviews. Pupils explore diversity within and 
between traditions, contemporary belief in modern Britain, and the ways in which worldviews influence 
identity, behaviour and society. This supports the development of empathy, inclusion and informed 
challenge to stereotypes and discrimination.

Ultimately, the intent of the PRS curriculum is to develop reflective, informed and articulate young 
people who can engage critically and respectfully with questions of belief, meaning, values and 
purpose. Through a carefully sequenced and conceptually ambitious curriculum, pupils are prepared to 
participate thoughtfully in the communities they belong to now and in the wider world beyond school.



Curriculum 

Implementation
Philosophy and Religious Studies at Parkside Community School is implemented through a carefully 
sequenced Key Stage 3 curriculum that reflects the long-term plan set out in Annex 1 and the conceptual 
learning journey presented to pupils. The curriculum is designed to build secure, coherent understanding 
over time by interweaving the study of religions and worldviews with philosophical and ethical enquiry, 
ensuring pupils revisit and deepen their understanding of key ideas, beliefs and practices across the key 
stage.

In Year 7, the curriculum begins by consolidating and building upon pupils’ Key Stage 2 
experiences. Pupils first explore Christian beliefs and teachings, developing foundational 
understanding of key concepts such as incarnation, Trinity, resurrection and salvation. This is 
followed by a unit on ethics, where pupils are introduced to moral reasoning through approaches 
such as virtue ethics, deontology and utilitarianism. Pupils then apply this ethical thinking within 
the unit Should religious buildings be sold to help the poor?, allowing them to explore worship, 
charity and community across different religious traditions. The year concludes with What is good 
and what is challenging about being a teenage Sikh, Buddhist or Muslim in Britain today?, 
supporting pupils to explore identity, belonging and lived religion in contemporary society.

In Year 8, pupils extend and deepen their understanding through more explicit philosophical and 
evaluative enquiry. Units such as Is death the end? enable pupils to compare religious and non-religious 
responses to ultimate questions, drawing on Christianity, Sikhism and other worldviews. What difference 
does it make to believe in Sikhism? allows pupils to explore concepts such as naam simran and sewa, 
linking belief to action and identity. Ethical enquiry continues through Does religion help people to be 
good?, where pupils weigh up religious and non-religious sources of moral guidance. Creative and 
expressive dimensions of belief are explored in How can people express the spiritual through music and 
art?, reinforcing understanding of spirituality beyond doctrine alone.

In Year 9, pupils engage with increasingly complex concepts and questions, further strengthening 
evaluative skills. Units such as Why is there suffering? Are there any good solutions? challenge pupils to 
analyse theological, philosophical and ethical responses to human experience. What difference does it 
make to believe in Buddhism? introduces ideas such as impermanence and the self, enabling pupils to 
revisit earlier themes through new conceptual lenses. Ethical exploration continues as pupils return to 
questions of moral goodness and responsibility, allowing knowledge and skills to be consolidated and 
extended in preparation for Key Stage 4.

Across all year groups, the curriculum is underpinned by deliberate retrieval practice to support retention 
and coherence. Lessons regularly include memory platform activities which revisit prior learning from 
earlier units or previous years. Periodic Review and Respond lessons enable pupils to address 
misconceptions identified through formative assessment. Homework follows the school’s Knowledge 
Builder approach, supporting recall and consolidation through structured practice.



Literacy and religious literacy are integral to curriculum implementation. Key vocabulary is explicitly 
taught, modelled and revisited across units, supporting pupils to develop accurate use of 
subject-specific terminology. Opportunities for structured discussion, explanation and evaluation are 
built into lessons to strengthen oracy alongside written expression.

Assessment is used purposefully to support learning rather than simply measure it. Formative 
assessment strategies such as questioning, mini-whiteboards and low-stakes checks for understanding 
are used routinely to identify gaps and adapt teaching. Summative assessments at key points within the 
learning journey assess both substantive knowledge and disciplinary thinking, with time allocated for 
feedback, reflection and improvement. Through this structured and cumulative approach, pupils 
develop secure knowledge, strong religious literacy and increasing confidence in engaging thoughtfully 
with questions of belief, meaning and values.

At Key Stage 4, Philosophy and Religious Studies is delivered through the AQA GCSE Religious Studies A syllabus. 
PRS is a popular option subject at Parkside Community School, reflecting pupils’ strong engagement with ethical 
issues, belief systems and contemporary relevance, underpinned by secure foundations from Key Stage 3.

This structure ensures pupils first secure core theological knowledge before applying it to complex moral and 
social issues. Teaching prioritises religious literacy, application of belief to real-world contexts, and the evaluation 
of diverse viewpoints, with regular retrieval practice and exam-style assessment embedded to support retention 
and achievement.

Core RE for Non-Option Pupils
All pupils continue to receive Religious Education at Key Stage 4, including those who do not opt for GCSE PRS. 
Non-option pupils follow a core RE programme during weekly mentor time, based on the AQA syllabus and prior 
Key Stage 3 learning. Sessions focus on retrieval and consolidation of key beliefs, concepts and practices, extended 
through discussion, ethical scenarios and structured activities.

This is complemented by assemblies aligned to key points in the religious calendar, as well as enrichment 
opportunities through drop-down days and cross-curricular activities, such as Culture Day, which deepen 
understanding of lived religion and cultural diversity.

PSHE and Wider Curriculum Links
PRS learning is further reinforced through PSHE at Key Stage 4, particularly within a unit on Religion and the Law. 
Pupils explore issues including abortion, euthanasia, extremism and radicalisation, religious discrimination, 
stereotypes, FGM, and how religion and law seek to protect individuals and communities. This strengthens pupils’ 
ethical reasoning, safeguarding awareness and understanding of religion in contemporary British society.

Coherence and Continuity
Together, the GCSE pathway, core RE provision and PSHE integration ensure that all pupils 
experience a coherent and inclusive PRS curriculum at Key Stage 4. This model maintains 
continuity with earlier learning, supports informed and respectful engagement with belief and 
values, and provides appropriate depth and challenge for pupils studying the subject to 
examination level.

GCSE PRS Pathway
Pupils who opt for PRS study Christianity and Islam alongside thematic units, with content sequenced to 
ensure coherence, progression and increasing conceptual challenge.

• Year 10: Christian Beliefs; Religion and Life; Relationships and Families; Christian Practices; Islamic 
Beliefs

• Year 11: Religion, Crime and Punishment; Islamic Practices; Religion, Peace and Conflict



The impact of the Philosophy and Religious Studies learning journey at Parkside Community 
School is evident in pupils’ secure knowledge, growing religious literacy and increasing 
confidence in engaging with complex questions of belief, meaning, values and identity. Over 
time, pupils develop a coherent and connected understanding of religions and worldviews, 
alongside the skills required to analyse, evaluate and articulate informed responses.

Pupils leave Key Stage 3 with a secure substantive understanding of core beliefs, practices and 
concepts drawn from Christianity, Islam and a range of other religious and non-religious 
worldviews. Their knowledge is not fragmented or superficial; instead, pupils demonstrate the 
ability to explain how beliefs shape actions, how practices express meaning, and how religion is 
lived in diverse ways within contemporary society. Regular retrieval practice and deliberate 
revisiting of key concepts ensure that knowledge is retained and embedded in long-term 
memory.

Impact is also seen in pupils’ developing religious literacy. They use subject-specific vocabulary 
accurately and purposefully in both spoken and written work, allowing them to communicate 
ideas with clarity and precision. Structured discussion, extended writing and exam-style 
questions ensure that pupils are increasingly articulate, reflective and able to construct coherent 
arguments. This prepares pupils effectively for the demands of further study at Key Stage 4.
PRS has a clear impact on pupils’ personal development and readiness for life in modern Britain.

Pupils show growing awareness of diversity, lived religion and differing worldviews, particularly 
important within a local context of relatively limited religious diversity. Learning encourages 
empathy, respectful dialogue and informed challenge to stereotypes and discrimination. Pupils 
understand how religion and belief interact with law, ethics and society, enabling them to 
engage responsibly with contemporary moral and social issues.

Assessment practices provide a clear picture of progression and impact. Formative assessment 
is used routinely to identify misconceptions and adapt teaching, while summative assessment at 
key points demonstrates improvements in both knowledge and evaluative skill. Review and 
Respond lessons ensure that gaps are addressed and learning is strengthened over time. Pupil 
outcomes show increasing confidence, depth and sophistication as pupils progress through the 
learning journey.

Curriculum Impact

By Key Stage 4, pupils who opt for GCSE PRS are well prepared for examination 
study, while those who do not continue to benefit from high-quality RE provision 
through mentor time, PSHE and enrichment opportunities. As a result, all pupils 
leave Parkside with a strong foundation of religious understanding, ethical 
awareness and critical thinking skills, equipping them to participate thoughtfully, 
respectfully and responsibly in the communities they belong to now and in the 
wider world beyond school.

Alongside substantive knowledge, pupils increasingly demonstrate strong disciplinary 
understanding. They move from descriptive responses towards explanation, interpretation 
and evaluation, showing the ability to compare viewpoints, identify similarities and 
differences within and between traditions, and justify conclusions using evidence. By the end 
of Key Stage 3, pupils can engage thoughtfully with philosophical and ethical questions, 
weighing up religious and non-religious perspectives and expressing reasoned personal views 
with confidence and respect.



Philosophy and Religious Studies at Parkside Community School is designed to be accessible, 
inclusive and ambitious for all pupils. The curriculum recognises that pupils arrive with differing 
starting points, experiences and needs, and is structured to ensure that every learner can access 
meaningful knowledge, develop confidence and make progress over time. Inclusion in PRS is 
achieved through a graduated approach that balances high expectations with appropriate support.

Universal Offer: Achieve
The universal PRS curriculum provides a high-quality, consistently taught learning experience for all 
pupils. Careful curriculum sequencing ensures that knowledge is built cumulatively, with frequent 
opportunities to revisit and consolidate prior learning through retrieval practice, memory platform 
activities and review lessons. This supports pupils who may need additional time or repetition to 
embed knowledge, while maintaining challenge for all.

Teaching explicitly develops religious literacy, with key vocabulary introduced, modelled and 
revisited regularly. Concepts are broken down clearly, supported by guided questioning, structured 
discussion and scaffolded writing tasks. Lessons routinely include opportunities for oracy, allowing 
pupils to rehearse ideas verbally before committing them to writing. These approaches particularly 
benefit disadvantaged pupils and those with communication or literacy difficulties, while remaining 
part of normal classroom practice rather than additional intervention.

Assessment is used formatively to identify misconceptions and inform teaching, rather than as a 
barrier to progress. A range of assessment methods—including questioning, low-stakes checks and 
structured written responses—ensures that pupils can demonstrate understanding in different 
ways. This universal approach supports accessibility while maintaining academic ambition across the 
cohort.

Targeted Provision: Belong
Where pupils require additional support to engage fully with PRS, targeted strategies are used to 
strengthen inclusion and a sense of belonging. Teachers adapt resources and tasks as needed, for 
example through guided notes, sentence starters, reduced cognitive load or chunked activities. Key 
vocabulary may be pre-taught or revisited in smaller steps to support pupils with SEND or gaps in 
prior learning.

Curriculum content is carefully selected and taught sensitively to ensure that pupils feel respected 
and represented. Case studies and examples reflect a wide range of religious and non-religious 
experiences, helping pupils see their own identities positively reflected and reducing barriers for 
those who may feel marginalised. Classrooms are structured to be calm and predictable, supporting 
engagement for pupils who may find discussion of ethical or philosophical issues challenging.

Pastoral systems and mentor time provision further support pupils who do not opt for GCSE PRS, 
ensuring they still experience continuity in Religious Education and can maintain connection to prior 
learning. This helps prevent disengagement and ensures all pupils continue to feel part of the 
subject’s learning journey.

Inclusion 



Specialist Provision: Thrive
A small number of pupils require more specialised support to access PRS successfully. In 
these cases, teachers work within existing school systems and guidance to make appropriate 
adjustments, informed by support plans and professional advice. This may include alternative 
ways of recording work, additional adult support, or tasks designed to prioritise
understanding over volume of written output.

For pupils experiencing emotional or behavioural barriers to learning, PRS lessons are 
delivered with a strong focus on psychological safety and respectful dialogue. Sensitive 
topics are carefully framed, and pupils are supported to engage at a level appropriate to their 
readiness. Where required, liaison with pastoral or SEND teams ensures that curriculum 
expectations remain realistic, supportive and purposeful.

Inclusive Impact
Through this graduated approach, PRS supports pupils to achieve, belong and thrive, while 
maintaining the integrity and ambition of the subject. Vulnerable, disadvantaged and SEND 
pupils are not separated from the curriculum; instead, they are enabled to access the same 
powerful knowledge and essential questions as their peers, through thoughtful design and 
responsive teaching. As a result, PRS contributes positively to pupils’ confidence, inclusion 
and long-term outcomes, ensuring that all learners are supported to engage meaningfully 
with questions of belief, values and life in modern society.



Year 7

1. What are Christian teachings and beliefs?
2. What is ethics?
3. Should religious buildings be sold to help the poor?
4. What is good and what is challenging about being a teenage Sikh, Buddhist or 

Muslim in Britain today?

Year 8

1. What are Muslim teachings and beliefs?
2. Is death the end? Does it matter?
3. What are Christian Practices?
4. How can people express the spiritual through music and art?

Year 9

1. Why is there suffering? Are their any good solutions?
2. What are Muslim practices?
3. What are ethics?
4. Do we need to prove that God exists?

Year 10 (AQA)

1. Christian Beliefs; 
2. Religion and Life; 
3. Relationships and Families; 
4. Christian Practices; 
5. Islamic Beliefs

Year 11 (AQA)

1. Religion, Crime and Punishment; 
2. Islamic Practices; 
3. Religion, Peace and Conflict
4. Revision and exam preparation

Key Stage 4 
(Core)

1. Weekly mentor 
sessions 
extending prior 
learning and key 
GCSE content.. 

2. Assemblies on 
religious topics 
at key times of 
the year;

3. PSHE unit: 
Religion and the 
law.

PRS Curriculum Map



























• Derbyshire Agreed Syllabus for religious Education

• AQA GCSE Religious Studies A Specification 
https://cdn.sanity.io/files/p28bar15/green/ab272d86486eb6b391a2c33de
9072a5031e0f584.pdf

Links

https://democracy.derbyshire.gov.uk/documents/s32161/DERBYSHIRE%20Agreed%20Syllabus%20-%20Version%20A%202025-2030.pdf
https://cdn.sanity.io/files/p28bar15/green/ab272d86486eb6b391a2c33de9072a5031e0f584.pdf

